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ABSTRACT

The purpose of this paper is (0 review some of the
carrent res<arch in "modeling® or Pimitation® learning that supports
basic elements of social learning theory, its effects on overt
behavior, and its relationship to suobjects® self-evaluations. An
attempt is made to point out the theoretical discrepancies that exist
betveen social learning, social comparison, and phenomenclogical
theories in predicting modeling research outcomes and explaining past
research results. The paper points out the modeling research has
neglected to consider subjects' self-evaluation and task competence
as factors possibly aediating the acquisition and performance of
behavior. Specific recommendations are offered in the design of
future studies in modeling, and suggestions given that might more
adequately account for the data obtained in modeling research to
date. (Author)
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Abstract

| _ An Attempt to Conceptualize
Areas of Zontradiction Between Social
Learning Theory and Phenomenological Theory

Tac purpose of this paper is to review some of the current reseurch in
"modeling" or "imitation" learning that suppofts bagic elements of social
icarning tazory, its effects on overt behavior, and its relationship to subjects’
self-evaluations. An attempt is made té point out the thneoretical discrepancies
taut exist between social learning, social comparison, and phenomenological
~tacories in predicting rmodeling research outcomes and explaining past research
results. The paper points out that modeling research has neglected to consider
subjects' self-evaluation and task comﬁetence as factors possibly mediating the
acquisition and performance of behavior.

Specific recomuendations are offered in the design of future studies in
modeling, and suggestions given that might more adequately account for the data

obtained in modeling research to date.
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- Noueling Researca

Kiihin‘soqial Icarning theory there is evidence that a significant
aﬁbun:'of hugan learning may be accounted for through the process of
.mitat;on or "&adelxn 3" behavior. Certain interpretations éf social
‘uarn‘ng t%»ory 1ndx~ate evidence that modeling is a major and important
factor contriouting to development. Accordxng to Bandura (1962), new
responses may be rapidly acquired and existing behavieral repeteires aay
' bé considerably changci as a function of ouserving the hehaviar and atti-

- tudes of models. He calls this type of ':urning "imitation" in behavior
theory and “1ucnt1f1cat;on" in most theor: s of personality.

In providing an explanatlon of modeling phenomena Mowrer (1950) says.
as a model mediates the,child{;fbiclogical and social rewards, the beha-
vioral attributes of the modéﬁ are paired repeatedly with positive rein-
forcement and thus acquire secoadary reinforcing value. The child can
administer positively condit%oned reinforcers to himself simply by
reproducing as closely as possible the models' positively valenced behavior.
One study in particular, by Bandura and Kupers (1964), attempted to deter-
nine the manner in which self-reinforcing responses are acquired. Their
results indicated that subjects will adopt the particular criteria for
self-reinforcoment exhibited by a reference model, ovaluate their own

nerformance relative to that standard, and then serve as their own rein-

forcing agents through imitation of the model's behavior.



MosT modoilng resciseh TO wate has been coneimed with the effectslpf
vuii;:iqn ig nodeld charaétcris:ics on the observer's nerfa rousnce. Assumcdly,
Saaractoristics of the mouel and the reznfbrcxng cons»quences of the mode
buanxxor may i n.luen¢c lmztative learnzng and performan»e tnrough a variety
o*_underlyzng scchanisms (Bandura, Ross & Ross,.1963; Liehert & Fernandez,_-
1970,. For eaamplu, it has been suggested that observers infer from a
mod.*'s characteristics the degree to which imitation is appropriate or is
iikely to lead them to successsul outcomes {Grusec & Nischel;‘1966; Liebaft
Wi Allen, 1969). Thus it 1s understandable why experienced and competent
models are more lixely to be imitated than are xnexperxenced and incompe—
teal ones. Rosenbaum and Tucker (1962) and Baron (1970) have pointed out
that model competence and attiactivenéss,'as percei?ed by adult observers,
are important determiners of imitative behavior. Likewise, similarity
between the model and the observer may also operate by influencing the
perceived appropriateness and potential utility of imitating a model's
behavior (Maccoby & Wilson, 1957; Rosekrans, 1967).

In additibn, modeling research indicates that it is possible for
children to learn to evaluate their performances by imitating directly the
standards and cvaluations that parents and other models apply to themselves.
“his scems reasonable in view of research evidence that children imitate a
=odel's performance standards for self-reinforcement (Bandura § Whalen,
1966; Mischel & Liebert, 1966; Olfstad, 1967).

in rescarching the literature, it might be concluded that characteris-
tics of a model and the reinforcing consequences of a model's performance
represent the main body of evidence on which social learning theory rests.

Bandura (1969) has looked beyond modeling paradigms to account for the
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carlexity of nuunn behavior.  However, he continucs to viow secial rein-

forconent as the most important variuble in accounting for behavior change.

w

eferences to attitudes, sclf-concept, seif-cvaluation, and othor personality

fuctors, imply thut these cun be significantly shaped and altered through

_tae consequence of social reinforcement.

Factors Mediating Observational Learning

‘Certain personality characteristics and situational factors may pre-
dispose individuals to be influenced more, and in a wider #ariéty of yays}
vy narvicular modeling stimuli, For ekample} dependent children may show
moré iaitutive bcﬁavior‘thun indcpendcht children (Jakubezak & Waitcrs,
1959; D. Ross, 1966). Imitation has also been enhanced by a history of
failure, especially punishment for independence (Gelfand, 1962), and by
social deprivation experience (Rosenblith, 1961). According to Bandura
and Walters (1963), persons who lack self-esteem, &ce incompctent, have
reinforcement historics of matching responses, or arevdepcndent, are
especiully prone to imitate "successful' models. This generalization has
received some support in the research literature (Gelfand, 1962).

Bundura und Walters (1963) cite much cvidence from studies on behavior
nodification supporting their contention that behavior can be changed to
morc positive behavior throtigh imitation. It is of interest to note two
points not elucidated in this earlier work: First, the authors do not
discuss how obscrvers perceive the behavior of models; only whether
learned behavior is overtly performed or can be recalled. Secondly, they do
not discuss "self" constructs as factors mediating observational learning.

This seems to be a weakness of much research in the area of social learning



:L.gby. ETUdies uswelly GRS TILTO OVeTT initution of a model's bchavior,
SLT nwjledt comsidering the observerts pereeption of the situation and
pacther changes in seif-conaet und/or seli-evaluation are occurring. How-
cvcé, DSt seendngly imply that alterations in sclf~ébnce§t are in fact
Tuning plaée; | | |

Belng essentialiy é JQning theorists'.position, Bandura and Walters'
GppTouch té the study of personaiity, 1like oﬁher S=-R iheorists’, eschews
states, traits,;stagcs of development, and innate characteristics of the
‘individuul 'rggnism. Their theoretical and research interests have clearly
focused on demonstrating how those behaviors which we tend to call “per-
sonality-rclatéd“ are acquired and maintained. While in general agreement
wita other learning theorists that operant and classical conditioning play
important roles in enhancing and maintaining social buhavier, they argue
that these paradigms ave not sufficient in explaining the acquisition of
more complex foxms of behavior. They suggest that observational learning
plays a key role in the acquisition of more complex forms of human thought
and action. Taey do not, however, view facets of the "self-concept" as
iuportant factors mediating observational learning and performance.

In kis zore recent work Bandura (1969) does attempt to clear up his
oun position on such constructs as "self-attitude," "self-csteem," and
"scif-concept.”" Aftoer a brief roview of literature in this area, he
Geseribes how these constructs are conceptualized within social learning
theory.

. . . those who have beon exposed to models setting low
stundards tend to be highly self-rewarding and self-
coproving for comparatively mediocre performunces. By
contrust, persons who have observed models adhere to
stringent performance demands display considerable self-
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sovse flaulags iliustrate how self-estoem,
tdd selif-ovaluative processes can be
4 sociul Icarning framework. Froa
this - : ¢ self-concept is defined in
Tesis 9r o hiéa Ir eucy’of negative self-reinforccment
Lhd uuu.ushCL\, & fuvoruole self-conce pt is ufle;tud in a
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sandura wus dedined solf ConstTIuCTS thhxn the :ramework of social
learning ticory. uouov;r, hu apgarcntly hab atzll .azled to consider how

particulur variations in self constructs interact with variables of known

iwportance In Jeternining observational learning and performance. e pro-

vides much research evidence indicating that self-attitude can be improved
by gradually shaping the behavior of the individual with social reinforce-

@ent. It is interosting to note that modeling situations have been infre-

 Guently used to bring about these "internal" changes. Turning to the

literature, an cxample provided by Herbert, Gelfand and Hartman (1969) may
serve to illustrate the complex nature of experiments in imitation learning,
und their theoretical interpretations.

llerbert, ¢t al. (1969) investigated the influence of self-rated esteem
and exposure to un adult model on children's learning of self-critical
oekavior. half the Ss first observed a same sex model playing a bowling
guxe on which scores were ¢xperimentally controlled. Folloning low scores,
the model gave up rewards and made sclf-critical remarks. While Ss
iwitated the aodel's performance sturdards for foregoing reinforcement, fow
of them luitated self-critical comasnts. Control Ss not exposed to a model
nocither gave up tokens nor made any comments while playing the game.
Results also indicated that neither the game nor the modeling systematically
affected the Ss' perception of the adequacy ~f their performance, as measured

by self-esteem ratings.
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M wutions cunciuded Thut gppurué;lyAsulf-critica; behaviér can be
aCLTICe TASOMLR Lstutics ofF mowels and self-denial of rowards is relatively
| Ciadepenaent of otiwer types of selt evaluations. In other &ords, the authors
Jelt that by iuitu:iﬁ; Tae pcrfarmance standards of the adult model, Ss were
Acxh;biziné self-erizical behuvior even thoﬁgh it was-not verbalized. One

RiZht assume, however, depending on theorotical frame of reference, that

[« 2

the 8s ialtatod the udults' behavior and performance standards, but did not

displuy way self-criticel behavior. This interpretation might, for example,
follcw from Sécial»cbaéarisan theory if‘§§' self-esteen we#e displaced
upward uiter'obscrving zodels with undesirable characteristics, i.é.,
incoipetonce and poor performance. As predicted from social learning
theory, children do imitate behavior cven when behavior results in a loss
of material rewards; however, this change in overt behavior may not be
accompaniced by changes in other aspects of the "self."

In view of the apparent failure of social learning theory to deal
2ore extensively with observer characteristics and the role of the self-
concept us important fuctors mediating imitation learning, one might look
elsewhere for alternative predictions and explanations of an observer's
beaavior in the presence of modeling stimuli. It can be asked, for
cxauple, whut effect a model performance and performance consequences has
on ti¢ observer's behavior, under conditions where the observer has pre-
vious scli-evaluation in relationship to the task? What are the effects
of a model's behavior on the observer, when modeling stimuli are incon-

grucnt with the observer's self-attitude?
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n e arou of inveraersenal rciatianships in social psycholegy and
witdai phcnomgnol#gicui theories cf ﬁersaﬁality, the:aéxis:s a broad
'}ihcarg;;cul and fac;ual buse for explaining the acquisition of behavior in
& sac;uz CONTuAT. On this siéc af the ;hcoretiéal ?looking glass," observer
éhara#:érlstics and individual self-concepts play aﬁ_important,role,in .
deteraiaing individucl behuvier. There would seom to be a natural tendency
for social leuwrning tavorists to explore the role of the self-concept as a

factor ﬁcgiating observational Ieérning since it is often assumed to d?velop
out o identification with others.

Festinger (1954) said that inherent in the developmental proéess is the
ﬁcndency to evaluate the sclf in compariécn to others. He points out that
pueople have a constaat need to evaluate their abilities and test the validity
of their opinions. Since there are few uniforﬁ yardsticks to aid in such
evaluutions, the person will compare himsclf with others in order to reach
conclusions about himsclf. Festinger's theory of social comparison is
bascd on the assumption that a correct appraisal of onc's opinions and
abilities in relation to thosc of others is presumed to derive from a
nore busic need for a clearly defined self-concept (Ziller, 1964).

According to social comparison theory, as u result of others' charac-
teristics appearing more desirable or less desirable than his own, a
person's generalized sclf-cstimate is displaced downward or upward,
respectively. The presence of someone with highly desirable characteris-
tics appears to produce a generalized decrease in level of self-esteem.

Exposure to another perceived as socially undesirable produces the
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c;gasi:u‘ujfcc:. s caﬁu;; exg&s;:& 0 unother porson is sufficient to
SEOMLIE L uTXed weViation on « person's momentary concéptiou of self
narse G“Gergcn. 197383,

In theories o >Aayzn* self conatrugts to explain behavior, the nced to
maznta‘n coonxtxve conszs»ency or balaace plays an 1mportant role. Many |

-

tacorists have used diff eront teras for essentially ths same concept.
licider (1846, 1958) ﬁses the nhra>= “cognitiQe balaﬁce,? Fesfinger.(IQSY)
SXIICSSOS it us "cobnz~xve conaonanue," Osgood Suci, and;Tannenbaum (1957)
state it as "congruence," and Lecky (iS4d5) employs the term "self consis-‘
The ¢ssential idea underlying these various terms to describe
co;bitivefaffeczive states, is that the individual tends to perceive the
various aspects of his environment in such a way that the behavioral impli-
- cations of his perceptions are not in contradiction. According to Festinger's
(1857) dissonance theory, when an individual maintains ideas that are psycho;
logically dissonant or zngonszstent he experiences tension or discomfort.
Dissonance is & tension-producing and basically aversive state; therefore,
people are motivated to avoid or remove it. Research findings on self-
consistency and on dissonance reduction generally support the view that
Poonie reduce incoﬁsistencies between incompatible cognitions (e.g., Abelson
and Rosenber3, 1958; Glass, 1968). The relationships between strivings for
cognitive consistency and behavior are seemingly quite complex (Festinger,
196+).

There hus been some research indicating that people will organize
thelr attitudes and behaviors so as to maintain consistent self-images
(Deutsch & Soloman, 1859; Aronson § Carlsmith, 1962; Gerard, Blevans, and

Malcolm, 1964). Most of these studies deal with interpersonal evaluations



Seava aceonding to ledder (1938) wre thg'émplici: or cleiéi cxp:c#sidns‘of
sti:ch af n¢4u:i§c vilue accorded Dy one person, 2o either the specific
u#tiaus O The penerul churudteristics of #nother person. It sceos reasonablei
O Lmply from thls &cfin;ﬁion That resourci in dbscrvationaliand imitation
learning does not pf&cludé i.:erperéonalVralationships. If modeling can be
viduud us occurring wi:hin this context, then the relationship between aspects
of the sels and modeling stimuli has implications for future rescarch.

Within phénomcnazegical :heories of personality self constructs play

vital roles in integrating experiences with the environment. The self

u
*
7
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a i$ vicucd as a-consisteﬁt organized whole, which implies that all
uasiects of the seif wust be cssentially in agreement Qitﬁ one another. In
Rogers' (1930) system, experiences which arxe consistent with the self and
its conditions of worth are valued positifoly, are allowed to enter con-
sciousness, and are perceived accurately. Experiences which conflict with
tiae self and its conditions of worth are valued negatively, kept from
entering awareness, and from being accurately perceived. For Rogers, then,
"thrcat" exists wien the individual perceives that there is an incongruity
between some experience and his self concept.

in Rogers' theory, the self-concept develops as a result of direct
experience with the environment and may also involve incorporating the
perceptions of others. The experienced self in turn influences both percen-
tion and behavior. Support for Rogers' contentions about the solf system,
its couplexity, and its development can be found in the research literature.
for cxample, Ziller, Smith and Thompson (13970), found the complexity of the
self-concept to be associated with a self-report of identification with

others, a topological measure of social interest, perception of persons
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They concluae thgt i conlexity of the sunf concept is ASsociated with
aceeptance oFf wnd by a wide vdriety of othcré. in addition, a multx-faccted
lsc:ifconccgz is assuned o maxxmxzc the probabzlzty of matching an aspect of
AS¢lf Lad other leading to the peréeption of similarity between self and
othurs, and uccégtanéé between self and others. The authors proposed tﬁ;
CRyputiesis th;t the indiviaual Qith the more complex sclf theory concerning
self Social relations is lcssvlikaly to be seriously disiurbed by new
cxﬁcriences which momentarily appea# to be-incongruént with the System.“ in
terms of in;eipersenal perception, the complex person has a higher probabi-
lity of matching some facet of the self with a facet of another person,
since there are a larger number of possible matches. These aspects of self
tacory appear very similar to Lewin's (1935) concepts of self-differentiation
and orgunization.

According to Wylie (1961), it is expected that a person will try to
maintain a favorable self-attitude. On the other hand, an individual strives
to maintain his basic sclf-concept when interacting with the environment
and will resist information that is discrepant from his views about himself.
Tiis position scems rcasonable in view of Festinger's (1957) theory of
Cugnitive dissonance. However, Wylie appears to be stating two different
fuactions of the self-concept, which under certain conditions may be con-
trudictory. What if un individual has a basic self-concept that is not
favoradle, and thus low self-esteem? Wylie in&icates that the individual
will resist discrepant information, but in doing so, the individual will be

maintaining an unfavorable self-concept. The question then arises, will
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$OTOLM w wore TavamiDdle seld-concent? One night cusily ask the sume qucstion

o

weThiin obacrxut;onal Icaiming contexts. Lill a S tha; has me“sured low selt-
esTont, uitd SO Tence reluting To sowe tusk, imitate the mou»lzng TR of a
‘5uéccssfui arvanunsucccssful odel performing the same task?

where the suli*caa :ot has been bh“rﬂctbrl-dd as intcﬁratea and multl-

Zaceted, the high self-esteem person LA: been conc cptualized as liking or

almself as ~0rw;tent in dealing thh the
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wirle 3@ écrccivcs-(c;g., thcn, ‘9a9 Cozmbs & Snyzg, 19:9; Rogers, 1950).
Tae low self-estecn person is seen as éisliking and devaluing'ﬁimself, and
in geacral perceiving himself as not competent to deal effectively with his
eavironuent. According to Silverman (1964), low self-esteem persons can
‘only assimilate informgtion relating to themsel?os which is consistent with
their seneral self-concapt., Assumedly, this information would include model-
ing stiauli.

Given assumptions forthcoming from phenomenological approaches to per-
sonality and bekavior, it becomes important to ask several questions about
the seif system in relatioaship to observational learning. What determines
tie kirds of information in various environmental situations to which the
individu.l attends? What determines the types of information about the
self to thch the individual attends? Is there an interaction between
aspects of the self-concept and variables of known importance in deter-
mining the acquisition and performance of behavior through modeling?

Aronson and Carlsmith (1962) found that Ss that had a low opinion of
their ability in a certain area tended to act consistently with this image.

When 8s (im a low self-esteem condition) did well on a task and were given
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LLOLPONTULITY TO el LAY Tasa, TheY gnungcﬁ thedyp succussful‘rcsponscs
indledting that ooy &Id nov like to appear o be successful.  Deutsch §
Soloaan WiP939) fownd similar results. I[an Celfand! s (1962} study, low self-
gs:cém Ss would not Iry to improve their purforman»» by use of s»lf-
réinzorccmcnt. itaﬁu also raund that, reaardles» of xnxtzal level of >e1f~
uS:ccm, §§ that experienced failuré became more susceptible-to subsequent
manipulations (verbai éonditioning) than those'who.expefiénced-s&cceés.. In'
addition, Ss exposed to oaperzenc»s 1ncowszstent wzth their usual self-
evaluations (hig.-estu . Ss cxperz»uced xaxlure and low-esteem Ss experienced
_succe '5) were more influenced (on the verbal condxtxonxng taak) than Ss uhose
eapericaces nere congruent with .heir initial self-estcem ratings. A recent
study by_Ellett (1974) has shown how subjects who believe'they are incompe-
tent ut o task tend to demonstrate behavior in a modeling situation similar
to this view of Iincompetency. These same subjects, however, who did not
overtly imitate the behavior of a reinforced model still learned the
behuvior and were able to demonstrate it at a later time. Although the
results in this study are not significant they do tend to éupport a
Cisscnunce model where overt performance is the criteria. Rich data are !
Giiered nere bearing on the interactive nature of self-esteem and environ-

mental experiences. |

Probleas and Limitations of Modelingvkescarch

As mentioned previously, research in social learning theory has demon-
strated its fruitfulness in identifying important variables determining the
acquisition and performance of behavior through modeling. However, current

research efforts have not answered questions concerning the interaction
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Sutheen &sp;c:si&; The self-concent .wd modél ng sti muli, and their efrects
s bch“vior Caange. Carreat literature in soclal icarning tneory SCens to
‘“h.;“~u .uﬁ; wodeling 5‘ ctions are confirmed nhen Ss have no parti culér
;oncgw: of their c:apctcncé oL the‘:usk involved; and have no self reference
dor :hé purticuliary modéling stimuli observed. Propo:ed in this paper is that
ccr:ain_bchaviars o¢ curring in ;ocxdl learnzng contexts may not fit the pre--- -

-

dic*’ons derived froa mDuLlln' rcsear»h and nay o more adequately predx*ted

.

and explained nz:xin social conp¢rxaona and phenomenologzcal contexts.
In many of the or;blnul studies quoted in support of modelxng and socxal

1§aruxnb taeory there have been serious Izmztatxons in terms of the subjects

‘gscd, and tasks selceted for the subjects to perform. In classical paradigms

for studying the offocts of models' behavior on that of observers, tasks have

vuried from very realistic performances such as subjects observing a model

interact with a Bobo doll (Bandura, 1963) to "listening" to models demon-

struting either coompetent or incomﬁetent responding via tape recordings on

a paired associate nonsense syllable task (Kanfer § Deurfeldt, 1967).
Modeling research has limited most of its studies to children. It

might be argued that this is a population in the process of developing a

Zature, or as Lewin (1935) puts it, a "differentiated" self-concept, and

cun therofore be more influenced by the behavioral consequences of a

successful, competent, and positively reinforced model. Indeed, this seems

well demonstrated in most social learning experiments to date. However,

tae results of numerous studies in observational learning and the modeling

paradigm may not be generalizable to adults who are conceived of in other

contexts, as having more well developed and stable self-concepts. This
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duvas Guale Tvdsdaniudae sanc Sucius dewrning inpnliles Chuage and codification,
RS SRI A:v:lép&:x:ully are in tae period of greatést.éhaﬁgc.

Apsar “t‘y actlts do not Lehave (imitaée} in the same m#nner as chilaren,
In redersing to a;ud es of mxtatxv~ ag5rebaxon, Bundura states, “flndznbs |
from adult atudz;: are less clear-cut than those obtained with children

(busdura & Kalters 1963)." Purhava studxes in modullna and 1m1tat10n

leurning have only m~a:ur~d overt behavxoral perfbrmances without any accom-
punying alteration in aelf~conuept. Again, this scems reasonable since most
',ouh5 children have not reached an age in development where they have self—
a.tzcudo» and "tel“" conpetencies concern;ng the simple tasks 1nvolved in
most modeling studies. Support for the view presented here is found in
Baldwin (1968) who suggests that social learning fheory is really too simple.
Its identification of important variables related to determining the acqui-
sition and persforaance of behavior through observational learning may be
correct. However, it seems as if more complexity in research interests and

design will be required to account for the variety of developmental phenomena

related to learning in children. .

Research Implications

It may be of interest in the future to see how children who have previous
task conpetence, and thus high self-evaluation in relationship to the task,
reéspond to competent and incompeteat models in reward, no reward conditions;
und how children who have previous task incompetence, and thus low self-
evaluation in relationship to the task, respond to competent and incompetent
models in reward, no reward conditions. In other words, future research

night consider the effects of various modeling conditions and behavioral
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CURSLUVICNS 90 ah LUAeIVertS Dednvior whod T ooseaver has prcﬁiduSly
acduiood éc.f~thlduliQA Unta co;pc:cﬁcc in relationsiip td the tusk.

AS neatloned u:scthre, Caunges iﬁ self~concept may p&t be involved
witere bouvior s chunjed through observational lcarning and performance of
Cslunle bonaviors. Suédur¢ add‘kupcfs (1964) seeningly impiy that changéé ia
sSvii-eonsuest can be effected :hrough observationél Ienrning dnd modeling when ”
Taey eoject ey data as bc;n; useful xn p»y»ho therapeutxc situations and
Aaomodifyiag s:andards of seif-reinforcement. They suggest, for example,

‘self-reinforcenment can be of valuc in

Pt,

TaaT understandlag the process o

psycinotherupy, especially for clicnts who display a great deal of self-

avaeruted, aversive Stimula;ian‘and self-imposgd denial as positive rein-

forcers. stemming from their excessively high standards.for'se1f~reinfbrcement.
Jrom other theoretical contexts it might be speculated that Ss with

|  measured low self-esteem relating to their competence on some task might

accord more vaiue to modeling stimuli offered by an incompetent than a

competent model perforaing the same task, ‘and ostensibly imitate more of

the totas behuviors of the incompetent model. This outcome‘would seem

Guite predictable frow the theoretical formulations and data found within

sccial cozparison, cognitive consistency, and phenomenological contexts.

Reservations in the Application of
Social Learning Theory

Therupy and counseiing appear to be two professional areas where social
learning theorists and modeling researchers indicate their observations may
be of value. These applications, Lowever, may be unwarranted owing to the
limitutionk of past rescarch. The majority of research in support of

odservational learning to date, has been Jone with children. To generalize

LJ
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T r#»“;:s'ob:;;nﬁg fﬁ@m ol nepulation o older sublocts, A.é., "‘dults "
fc;u;;ga resesvations.  Most individuals in counsé}ing and therapcutic
s&itings'urc wore 1ikely to be adults Qhosc reuctions to modcls (i.e.,
Taesupists, neers, older ud;lts) vdzy;ng in sompetency and mod;; of rein-

S ZOTSOmEnT, may be markcdly Jiffer } ent from those oeaavior changes observed
L oo iing studles with éhildren. - This rcaervakzon. when 1ntegrated with
research literature, may ruquzre that those viewzng modeling phenomena as

imsortan “d;nn;ts to tncraPY. eaﬁand ‘uture studies to include adult

For example, Rbscﬁthal (1955j found in spiﬁe of thé usual precautions
taxen by therapists to avoid imposing their valées on clients, clients
jucged as showing the greatest improvement changed their values concerning
sex, aggression, and authority in the direction of the values of their
therapists. This result tends to support the use of modeling as a means
or inducing positive behavior change. However, assuming that therapists
functioned as "competent” models for all clients in Rosenthal's study,
one migat ask why clients going unimproved became less like their therapists?

To the’extent that values may be considered aspects of one's self-
concept, and that therapists in counseling settings can be seen as models,
ore might ask whether the changes observed were predictable from social
learning thcory alone? Asked another way, what is the intexraction between
therapist competence, client coumpetence, and overt changes in behavior?

Some studies have been done in the past concerning changes in self-
concept, usually comparing counseled Ss to non-counseled Ss (Caplan, 1957;

Rogers § Dymond, 1954). Most of these indicate that changes in self-concept

o
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states Taat i counselling or therany is judged by external criteria to be

i

T will bring udbsut vurious changes in the self-concept, such as

i

suseessiul

L 4

a0 iutrcascd»u;fecmenﬁ between self-estimates and objective cétimates of
onols owa';izit;tions as well as ussoets.' Simiiariy; 0'Dea and 2eran (1953)
coneluded that their findings with thé MMPI, “'pointed out and éupported the |
Sleism That the eriteria of success of‘counscliﬂg should in part Sé cdﬁéérnéd”

Wit Tae degree and direction of change in the self-concept and its con-
‘c5zi:an: cffgcis upon bck#viof;" Thué, therape#tié change ageﬁts are usua;ly
‘concerncd with not only altering a client's evaluations of different behaviors,
- but in modilying the clignt's self-attitudes as well.

Accordinh to Bandura (1269), "unf#vorable self-attitudes stem from
belavioral deficits and are repeatedly seinforced through failure experiences
occasioned by the person's inability to meet realistic cultural expectations."
The authors do not dispute that unfavorable self-attitudes are the result of
bchaavioral deficits relating to one's reinforcoment history; nor that signi-
ficunt uttitude chunges can be induced by providing Ss with successful task
e¢xpericnces.  There is more than ample research to support this view (e.g.,
dreer & nocke, 1965). However, owing to populations studied and the relative
sinplicity and "novelty" of tasks used in past modeling research, the use of
modeling as an adjunct to successful therapy is suspect. Results of these
studies may not be generalizable to adults who are conceived within other
theoretical contexts as haiing more complex and stable self-concepts. The

use of symbolic modeling as a therapeutic technique significantly related to

reducing phobic responses has been shown (e.g., Bandura, Grusec, § Menlove,




:Su?}. SQ«;Y;:, pelte S Peustauds Gurdly reprgscnt the wide range of conpe-
Tedeles wud sell-oveluations malatained by udulﬁs.

A1 Pawition, balaura (1908) suggests that tusk compétencies, scli-
attiﬁuics, and s:andur&s of rginfofccment can become internalized and sexve
4 scii-regulatory func:ioﬁ Jor behavior. Aguin, the antﬁors do not diép#te
This coatenticn.  lHowowver, the use of éompctent models whose behaviors
;éucraic reinfoiéing conscqucncc#,.may not effect significant changés in

~client's seif-attitudes, eoven though overt changes in behavior are observed.

&
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hesd saze considerations need to be made in educational settings where
operunt psychoiogis:s suzgest the use of modeling as oné means of enhancing
instruction (Ackermaun, 1972). If the learner has previously developed
opinions and behaviors contrary to those being preserted by the teacher as

- model, reinforcing comsequences of the teacher's performances may not be
enougih to efrfect losting changes in student behavior.

One of the main problems with which operant psychologists have had to
contead is the failure of performances learned in one context, to generalize
to others. This way be due to subjects acquiring and demonstrating overt
opehaviors that are environmentally specific owing to the lack of any altera-
tion in scif-attitudes concerning performance taking place. Once removed
from the specific comscquences found in the learning environment, the subject
demonstrates perrormances consistent with previously acquired competencies
and seif-attitudes. This view scems consistent with Bandura's (1969) conten-
tion that ".'. . development of self-regulatory functions is essential if
induced behavioral changes are to transfer and to endure in any significant

degree.'" Such internalization of learned behaviors and performance standards
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el 508 B JorTievalng Feon wodeiing sITtations whore subjects maintui
PROVIOASLY woilved compvtencics, wid aave already internalized seli-
atiituaes conucrnlng aodel behuvioss odserved.

T dsSWN Tilat ao&g@ing offects in educationul settlngé are over pra-
séat, does A0T seen Jus:ifiablc.' Jhen viewed against the limitations of
ildrea muy aot ve inevitably ihflhénccd by
Solieieat mdels, mor {nternulize observed model bohaviors. This assusption
in.p#x:iéular secuis taaen fou gruntcd'hy many teachers and educﬁtidna; psycho~-
105is%s alike. ilere too, must woTe research is n2eded to detérmino thb erfects
of Teachar demonstratod pcrtorminccs on the behavior of children.

To spcculaté, perhups mid&1c~cla$s teachers acting as models for
disadvun:u;e& stucents demonstrate competent performances quite dissopunt
with those previously acquired by the students. Like clients in Rosenthal's
(1965) study who failed to improve, students with academic incompetence may
not Lmprove tieir performances as a result of observing more competent
teachers. When groups of students, demonstrating a wide range of competen-
cies and self-attitudes in relationship to academic tasks obsexrve a competent
teacher, the teacher as model, may impede as well as facilitate learning.
appiied research in educational settings is needed to determine how student
conpetence, teacher competence, and performance consequences interact in

bringing about behavior change through modeling.

2

E:

This paper has reviewed rescarch in "modeling" or observational learning
that supports basic clements of social lcarning theory. The authors point

out that past modeling research has not taken into account subjects' self-



CVuidaellon wie Tudh CuLetuler us fudiuors jossihly‘@ué;u:ing the &c§$isi:ion
die DOITOTLmiNe ©F Dyaavior.

Sociul eonnuiisen, eozalsive coasiszcacy; and phbnomcnolagical zhcoiics
Were wadiniive La rclutiens§ip W :hc outvoues of §ast wodeling reseafch, Waen
: ad;clin; TESALICn Wus i;zc;rateé'wi:hin thcsg theoret;cgl contexzs; contra@i;-
‘tions in hypothesized rescarch results were shown. In addition, therapoutic
“und educational settings were discussed in view of the Iimitatiqﬁs of past
modeiing rescurch. Recommendations for future basic and applied research were

givea.
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